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I.
COURSE DESCRIPTION
This course is designed as an in-depth overview of children and youth with mild/moderate educational needs.  Specifically, it focuses on the multidimensional characteristics and educational needs of youth with specific learning disabilities, mental retardation, or emotional disturbance.  Issues regarding assessment and identification, curriculum and instruction, placement, and socio-cultural backgrounds of students are explored.
Standards Addressed:

CEC Standards







1. Foundations 

2. Developmental Characteristics of Learners

3. Individual learning Differences

4. Instructional Strategies

5. Learning Environment & Social Interactions

6. Communication

7. Instructional planning

8. Assessment

9. Professional & Ethical practices

10. Collaboration
INTASC Standards

A. Subject matter

B. Student learning

C. Diversity of Learners

D. Instructional strategies

E. Planning instruction

F. Learning environment

G. Communication

H. Assessment

I. Professional development

J. Student support

Ohio Teacher Standards

2. Student

3. Content

4. Assessment

5. Instruction

6. Learning environment

7. Collaboration and communication

8. Professional responsibility and growth

II.
RATIONALE
This course is designed to comply with the State of Ohio’s Mild/Moderate Intervention Specialist Licensure requirements.  This course provides pre-service students with the basic foundation to base educational decision making/programming for youth with mild/moderate educational needs (Understanding of the “whole child” is a key component of the content and corresponding activities presented in this course.  As stated in the course description above, in-depth content about the varied characteristics and needs of youth with mild/moderate disabilities are presented.
III.
REQUIRED/OPTIONAL TEXTS
Raymond, E. B.  (2006). Learners with mild disabilities:  A characteristics approach. Needham Height, MA: Allyn & Bacon 
Supplemental:  Ohio Rules & Regulations, assigned readings and observations, Internet/www (cec.sped.org, ode.state.oh.us/exceptional_children; inclusionresearch.org (TBD).
IV.
COURSE GOALS/OBJECTIVES
Knowledge

	Objectives
	UA Conceptual Framework Proficiencies
	Applicable Standards: [See above]
	Assignments/Assessments

[Identify portfolio items with asterisks (*)]

	1.  Review legislation (laws and regulations) about educational service delivery for individuals with mild/moderate disabilities.  Issues to be discussed include landmark litigation, referral process, definitions/ criteria/ classification, nondiscriminatory assessment & identification practices, IEP development, LRE, access to general curriculum, district-wide assessment, parental involvement, and specialized needs such as health care/augmentative communication/assistive technology). 

	Knowledge: K1, K4
Diversity: D1
	INTASC: A, C, D, E, F, H, J
CEC: 1, 3, 4, 5, 6, 7, 8, 10

Ohio Teacher Standards: 2, 3, 4, 5, 6
	Enrichment abstracts
*Research paper on a disability

Midterm

Final

	2.  Review a model of problem solving and decision-making useful in making programmatic decisions for learners with mild/moderate educational needs. 
	Knowledge: K1 


	INTASC: A, D, E

CEC: 1, 4, 7

Ohio Teacher Standards: 2, 4
	*Research Paper on a Disability

Enrichment Abstracts

Midterm

Final

	3.  Develop an awareness of the necessity of appropriate and comprehensive programming, i.e. levels /systems of support across the life span. 
	Knowledge: K1, K4

Diversity: D2
	INTASC: A, B

CEC: 1, 2

Ohio Teacher Standards: 2
	*Research Paper on a Disability

Midterm

Final

	4.  Become knowledgeable about the multidimensional issues confronting children and youth from culturally and linguistically diverse backgrounds concerning: the referral process, assessment/identification/classification, IEP development, LRE, and parental involvement. 
	Knowledge: K1, K4

Diversity: D1, D2

Ethics: E2, E3
	INTASC: A, C, D, E, F, H, J

CEC: 1, 3, 4, 5, 6, 7, 8, 10

Ohio Teacher Standards: 2, 3, 4, 5, 6
	Enrichment Abstracts

*Research Paper on a Disability

Midterm

Final

	5.  Demonstrate an understanding of the historical foundations, philosophies, theories, litigation/legislation and major contributors regarding services for individuals with mild/moderate educational needs. 
	Knowledge: K1, K4

Ethics: 2
	INTASC: A, I
CEC: 1, 9
Ohio Teacher Standards: 2, 7
	*Research Paper on a Disability

	6.  Demonstrate an awareness that there are laws protecting the rights of individuals with mild/moderate educational needs, and how legal and ethical issues & perspectives impact  special education and related service delivery, including specialized health care. 
	Knowledge: K1, K4

Ethics: E2, E3
	INTASC: A, B, I

CEC: 1, 2, 9

Ohio Teacher Standards: 2, 7
	Enrichment Abstracts

*Research Paper on a Disability

Midterm

Final

	7.  Recognize the efficacy of intervention strategies and their appropriateness for individuals with mild/moderate educational needs across all ages. 


	Knowledge: K1

Diversity: D1, D2,

Ethics: E2, E3
	INTASC: A, D, E, I

CEC: 1, 4, 7, 9

Ohio Teacher Standards: 2, 4, 7
	*Research Paper on a Disability

Midterm

Final

	8.  Develop an understanding of  appropriate and varied  verbal and non-verbal skills necessary for effective communication with children with mild/moderate needs (and their families), including those from culturally and linguistically diverse backgrounds.  


	Knowledge: K1, K2, K3

Diversity: D2
	INTASC: A, B

CEC: 1, 2, 6

Ohio Teacher Standards: 2
	*Research Paper on a Disability

Midterm

Final

	9.  Become more aware of their role as an advocate for youth with mild/moderate disabilities. 
	Knowledge: K1

Ethics: E2
	INTASC: A, I

CEC: 1, 9

Ohio Teacher Standards: 2, 7
	*Research Paper on a Disability

Midterm

Final

	10.  Analyze and demonstrate knowledge of the components of the Individual Family Service Plan (IFSP) and the Individual Education Plan (IEP) as outlined by Ohio guidelines (and the federal mandates). 
	Knowledge: K1, K4

Diversity: D1
	INTASC: D, E, F, H, J

CEC: 4, 5, 7, 8, 10

Ohio Teacher Standards: 2, 3, 5, 6
	Midterm

Final

Enrichment Abstracts

	11.  Manifest a commitment to providing exemplary service to all individuals with mild/moderate educational needs, including youth (and their families) from culturally and/or linguistically diverse backgrounds. 
	Knowledge: K1, K3
Ethics: E2, E3
	INTASC: A, I
CEC: 1, 9
Ohio Teacher Standards: 2, 7
	*Research Paper on a Disability

Enrichment Abstracts

Midterm

Final

	12.  Demonstrate an understanding of the relationship among characteristics of youth with mild/moderate disabilities as well as the distinctiveness. 
	Knowledge: K1, K2

Diversity: D1
	INTASC: A, B

CEC: 1, 2

Ohio Teacher Standards: 1, 2
	*Research Paper on a Disability

Midterm

Final


Skills
	Objectives
	UA Conceptual Framework Proficiencies
	Applicable Standards: [See above]
	Assignments/Assessments



	1.  Demonstrate an understanding of the cognitive, academic/learning, social-emotional, perceptual, physical, and language characteristics/difficulties associated with children and youth who have mild/moderate educational needs and corresponding levels of educational & non-educational levels of support. 
	Knowledge: K1, K2, K3

Diversity: D1

Ethics: E3
	INTASC: A, B

CEC: 1, 2

Ohio Teacher Standards: 2, 4
	*Research Paper on a Disability

Midterm

Final

	2.  Identify the role and function of various related services professionals (e.g., mental and physical health services, social services, legal services) and understand the necessity of collaboration across disciplines and with parents. 


	Knowledge: K1, K4

Diversity: D1

Ethics: E1
	INTASC: J

CEC: 10

Ohio Teacher Standards: 6
	Midterm

Final


Attitudes/Values

	Objectives
	UA Conceptual Framework Proficiencies
	Applicable Standards: [See above]
	Assignments/Assessments

[Identify portfolio items with asterisks (*)]

	1.  Appreciate the variance among individuals with disabilities, recognize the variations in student learning, and demonstrate adaptations that may be required for students from socially, racially, and culturally and/or linguistically diverse backgrounds. 


	Knowledge: K1, K2

Diversity: D1
	INTASC: B, C

CEC: 2, 3

Ohio Teacher Standards: 1
	*Research Paper on a Disability

Enrichment Abstracts

Midterm

Final

	2.  Develop an understanding of the Code of Ethics espoused by professional organizations, i.e., CEC and relate them to the need for professional accountability. 


	Ethics: E2, E3
	INTASC: I

CEC: 9

Ohio Teacher Standards: 7
	Enrichment Abstracts

Midterm

Final

	3.  Value the right of individuals with mild/moderate educational disabilities and their need for alternative programs to function as independently as possible within their community setting. student learning, and demonstrate adaptations that may be required for students from socially, racially, and culturally and/or linguistically diverse backgrounds.

	Knowledge: K1, K4

Diversity: D1

Ethics: E1, E2
	INTASC: A, C, F, I, J

CEC: 1, 5, 9, 10

Ohio Teacher Standards: 2, 5, 6, 7
	*Research Paper on a Disability

Midterm

Final


V.
COURSE OUTLINE
1. Historical overview:  

a) Legislation  - federal and state mandates/laws/regulations (major litigation reviewed)

b) Historical treatment of individuals with disabilities (reviewed)

c) Major contributors (e.g., theories, philosophies, studies).

2. Mild/Moderate categories examined are: Mental retardation, specific learning disabilities, emotional disturbance.  In addition although not a distinct category under IDEA’97, Attention Deficit with Hyperactivity Disorder will also be examined).

COMPONENTS COVERED:

a)  Definitions, classification, criteria:  Different perspectives/models (medical      psychological, educational, socio-cultural).  Federal and Ohio regulations are emphasized.  Similarities and differences are discussed. 

b) Etiology and contributing factors (Organic, Environment, School, Psychological). 

c) Characteristics (cognitive, perceptual, language, academic/learning, and social/emotional), severity level, and impact on the schooling process and levels/systems of support. 
d) Cultural/linguistic diversity (e.g., communication patterns, cultural values & patterns of behaviors, cultural and religious beliefs about disabilities) and impact on:  referral process, assessment practices, classification, LRE, and school/family relations). 
3. Issues 

a) Assessment and identification (pre-referral/referral process, assessment/classification practices). 

b) Curriculum & instruction (access to general curriculum, district-wide testing, content & pedagogy, and classroom management)

c) Placement (continuum of services/LRE, academic & social acceptance of youth with mild/moderate disabilities within the general classroom) 

Family and community involvement and collaborations with other non-school professionals  
VI.
INSTRUCTIONAL STRATEGIES/ACTIVITIES/TECHNOLOGY
Course objectives will be transmitted to the students through a variety of experiences: lecture, small-group activities, instructor and student demonstrations, videos, out-of-class assignments, supplemental readings, and in-class activities.
VII.
EVALUATION/STUDENT ASSESSMENT
Assessments should be matched to course objectives and include performance assessments and portfolio requirements where applicable.  The syllabus should note any course assessments that should be saved for candidate use in portfolio, comprehensive examinations, and other end of program assessments.

Student Dispositions
Students are expected to demonstrate those behaviors in accordance with the University of Akron Rules of Student Conduct. In addition, students are expected to demonstrate those behaviors and ethical principals that are consistent with the teaching profession. These expectancies include, but are not limited to: 

· In class behavior that is attentive and in no way distracting to those around you.

· Professional dress and behavior during the outside field experience activities (e.g., public school).

· Students are expected to read text chapters and all other assignments prior to class meetings.  

Attendance and Participation
University Students are expected to attend all scheduled class sessions.  In case of medical problems or other personal crises, students must speak with the instructor immediately. More than two (2) unexcused absences may result in the instructor requesting an individual conference.  Scheduled personal vacations are not considered acceptable excuses.   Excused absences include: medical situations, teacher conference (with documentation) or other emergencies. If the instructor has an emergency and is unable to attend class, she will notify students via The University of Akron’s e-mail system asap prior to class.

Attendance will be taken via checklist circulated at the beginning of each class session.  Students are expected to appropriately participate in all in-class activities.
Late Material and Make-up

All assignments are due on the designated date.  Make-up for an exam must be student initiated.  The student must contact the instructor prior to the exam or before the next scheduled class session after the exam.

Out-of-class Assignments
1. Enrichment Abstracts Each student will select two areas from the topics below.  The student is to read one article that provides additional information (beyond what is discussed/presented in the text) about  the selected topic. Students are to compile a one page abstract using a format provided by the instructor.  The articles must be from the professional literature and at least four pages in length.  Computer accessed articles are permitted (see instructor). Students must be prepared to share the abstract in class when the area/topic is discussed during the class lecture.

Topics

· Disproportionate Representation

· Response to Intervention

· Global Perspectives of Special Education
· Ethical Principles and Assessment

· Curriculum and Instruction and youth with mild/moderate disabilities  

Grading Rubric

	Level III Target (100-90%)
	Level II Acceptable (89-70 %)
	Level I Unacceptable (<70%)

	A comprehensive abstract reflecting key points in an ethical and clear manner.
	An adequate abstract reflecting key points in a  ethical and clear manner.
	Candidate fails to provide an adequate, ethical reflection of the abstract.


	Technical quality is good. Paper is well written with no more than three typos/spelling errors/grammatical errors, person first terminology is utilized. Paper is double spaced, 1” margins and no larger than 12 point font. 
	Reader has difficulty finding how topic areas above are addressed. Four to five typos/spelling errors/grammatical errors, person first terminology is not utilized. Paper is not double spaced, Margins or font are wrong. 


	Paper is unorganized. Five or more typos/spelling errors/grammatical errors, person first terminology is not utilized. Paper is not double spaced, Margins or font are wrong.




2. Research Paper on a Disability (see below)

PORTFOLIO ITEM

Task: 

In a small collaborative group selected by the instructor, students will research and give a 30 minute multi-media oral presentation on special education as a discipline and a specific area of disability (e.g., Mental Retardation/Cognitive Disability, Specific Learning Disabilities, Emotional Disturbance, or Autism) within the context of special education practices.  A class handout must accompany the presentation.  The written paper turned into the instructor must include all of the components outlined below.  The handout should be an abbreviated version.  References must be included on the handout.  Additionally, type and administer, score and submit six (6) five option multiple choice test items on the specific disability category and give the instructor the correct answers for each.

Content of Presentation/paper 
· Definition, terms and historical point of view (note ODE website & IDEA requirements/mandates)

· Incidence including identification of how issues of human diversity impact identification and assessment.
· Etiology 

· Characteristics of the Disability and the similarities and differences between typical individuals and individuals with the disability

· Laws and policies related to the disability including but not limited to federal and state legislation and ethical issues such as dignity and respect for the person.
· Impact of disability or exceptional condition on cognitive, language/communication, social/emotional, behavior, adaptive/self-help skills and development and its influence on professional practice in the classroom.
· Evidence-based curriculum modifications to respond to the varying abilities and behaviors of individuals.(general discussion)

· Evidence-based educational Interventions / Approaches / Accommodations / Strategies to respond in a culturally responsive manner to the varying abilities and behaviors of individuals. (General discussion)

· Parent/Support/Advocacy Organizations

· Websites

· References:  2 professional/refereed journal articles, 1 non-refereed publication (advocacy group publication, parent publication, newsletter, newspaper), 1 on-line source, your text, and one additional textbook. 
Group Paper:  The paper must be double-spaced, 1’ inch margins, 12 font size, and address each of the content areas outlined below.  Note the references.  Use APA style of referencing.  Points will be deducted for misspellings, incorrect grammar, typos.  Please proof your paper carefully.

Delivery:  Multi-media: Examples (oral presentation) 
· Visuals (overheads, PowerPoint, charts, bulletin board displays,  hands-outs, short videotape),

· Audio/audiovisual (CD, cassette, etc.)

· Interactive (brief simulation activity)

· All presenters must actively participate in the presentation in an “equitable” manner.

Multiple Choice Items 
· Appearance and organization

· Directions clearly stated

· Variety of items that accurately reflect the presentation content

· Choices: grammatically correct and free of double negatives (note information in your textbook from the assessment course)
· Items must not measure opinions or trivial information

· The stem provides a context for answering and is longer than the answer alternatives

· Choices are presented using a vertical format

· Choices are all feasible

· Correct choice is not noticeably longer or shorter than other choices
 Rubric: Research Paper on a Disability

Performance was not observed and no performance data have been presented: 0

	Standard
	Unacceptable: 1
	Acceptable: 2
	Target: 3

	1. Foundation

(Impact of historical and diverse issues, laws & theories on the field of special education and professional practice; the influence of evidence based principles and theories on special education)
	An important part of the content listed above as it refers to this standard in the assignment is missing or inaccurate information is provided.
	The teacher candidate articulates an acceptable understanding of the historical aspects of special education that have impacted the discipline, legal, social and ethical issues including diversity & culture as it relates to the disability in context to laws, policies and definitions of terms which guide & influence professional practice. The teacher candidate acceptably summarizes research on evidence based practices used when planning, instruction and assessment in the classroom for chosen disability.
	The teacher candidate articulates an in depth understanding of the historical aspects of special education that have impacted the discipline, a wide understanding of  legal, social and ethical issues including diversity & culture as it relates to the disability in context to laws, policies and definitions of terms which guide & influence professional practice. The teacher candidate synthesizes research on evidence based practices to reflect planning, instruction and assessment in the classroom for chosen disability.

	2. Development and Characteristics of Learners

(Understand similarities and differences in development  & the use of this knowledge to respond to varying abilities and behaviors)  
	An important part of the content listed above as it refers to this standard in the assignment is missing or inaccurate information is provided.
	The teacher candidate provides acceptable information about the chosen disability or impairment. and its interactions with development. The teacher candidate articulates at an acceptable level their ability to understand the impact of a disability on the abilities and behaviors of the student and the implications in the classroom. 
	The teacher candidate provides clear, concise, and accurate information about the chosen disability or impairment and its interactions with development. The teacher candidate articulates in detail their ability to understand the impact of a disability on the abilities and behaviors of the student and the implications in the classroom.

	2.  Web Sites & References
	Missing more than 1 type of reference required in the assignment.
	Missing 1 type of reference required in the assignment.
	All requirements for websites and references outlined in the assignment are met. 

	3.  Delivery
	Most of the forms of multi-media are not used in the delivery and presentation. Presentation includes no handouts and is unprepared with the presenters reading and having little eye contact.
	Most of the forms of multi-media are used in the delivery and presentation. Presentation includes few handouts and is professional but stiff and largely rote.
	Most of the forms of multi-media shared in the assignment are used in the delivery and presentation. Presentation includes handouts and is professional as well as relaxed and conversational.

	Multiple Choice Items
	Less than 3 multiple choice items are included. They are not adequately thought out and information included is not accurate.  Attends to none or few of the items listed in the assignment above when framing the multiple choice..
	3 to 4 multiple choice items are included. They are adequately thought out and obvious.  Attends to most of the items listed in the assignment above when framing the multiple choice.
	5 multiple choice items are included. They are well thought out, reflective. Attends to all the items listed in the assignment above when framing the multiple choice.


Global perspectives of special education (Group Project)

Student groups of three to four students will be formed during the second week of the semester. Each group will be responsible for researching a country’s (other than the United States) provision and implementation of services for students with disabilities. After the class has been introduced to “Prezi”(an on-line presentation program) each group will work collaboratively to create a presentation focusing on special education services in the country they have chosen. Each group will then present their findings and information to the class (15-20 minutes each). Presentations will be posted on-line for class distribution.
Student Assessment - Final grades will be determined by the percentage of total possible points on the course requirements:

· Two tests (mid-term and final) (100 pts each)
· Research paper on a disability (100 pts)

· Enrichment abstract (15 pts)

· Global perspectives of special education (25 pts)

· In-class activities (5 –10 pts)

· Attendance (8 pts)

· Graduate Students.  Graduate Students are required to complete an additional “graduate level” project.  Please see instructor immediately after the first class session

Percentage of total scores:  To achieve a final grade of A, students must earn a total equal to at least 95% of the total points possible:

95-100%= A



73-75%= C

90-94%= A-



70-72%= C-

86-89%= B+



66-69% + D+

83-85%= B



63-65% D

80-82%= B-



60-62%= D-

76-79%= C+



Failure= below 60%

Students not completing all assignments will receive a grade of INC.  Students are responsible for contacting the instructor about an INC.  If the assignment is not performed by the new date given by the instructor, the university guidelines will be enforced (see student handbook).


VIII.   CONCEPTUAL FRAMEWORK PROFICIENCIES

The University of Akron, College of Education has identified Educator as Decision Maker as the theme of our conceptual framework, which has been developed around the core components of professional practice and scholarship identified in the mission statement of the college: Knowledge, Technology, Diversity, and Ethics. The theme and components provide direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability. It is our goal to provide opportunities to candidates to develop a solid foundation in the identified proficiencies for each of the core components through well-planned coursework.  This foundation then transfers into knowledge-based decision making as it applies to Standards Setting Programs, Research and Inquiry, and Outreach.  Descriptions of the proficiencies are provided at http://www.uakron.edu/colleges/educ/COE/cf-proficiencies.php
As you progress through your program, you will find the conceptual framework aligned with course objectives. You will also find the conceptual framework theme and core components reflected throughout the College of Education. This reflects our commitment to these central tenets and our vision that all of our graduates will be effective decision makers throughout their professional careers.
IX.
STUDENT ETHICS AND OTHER POLICY INFORMATION

For further information about The University of Akron's policies regarding student ethics and conduct, please consult the following sources: http://www.uakron.edu/gradsch/docs/Gradbulletin.pdf, then select "General Information" (academic honesty); or  http://www.uakron.edu/studentlife/sja/codecon.php (Student Code of Conduct).  Any student who feels she/he may need an accommodation based on the impact of a disability please consult http://www.uakron.edu/access and the Office of Accessibility at (330) 972-7928.
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