EDP 301
Assessment and Evaluation in Educational Settings

Fall 2013
Instructor:
      Dr. Raymond Witte

Class Time: 12:45-2:00 TR  
Office Location:   200E McGuffey Hall

Class Location: Room 118 







McGuffey Hall

Office Phone:       529-6611
  

Office Hours:
     T or TH 11 – 11:45/appointment
Email: witter@muohio.edu
Course Description:

This course involves the application of measurement principles and techniques in the assessment of student learning in educational environments. Topics covered include formative, summative, and self-assessment along with and standardized/diagnostic testing, grade level indicators and classroom tests, judging complex performance, and social and political issues with administration and interpretation of evaluation instruments. Input from teachers from local, national, and international settings is sought out and used as part of in-class discussions and activities.
Course Objectives:

It is intended that every student will be able to do the following:

1. Identify and understand the basic principles of measurement as well as factors that contribute to problems in the appropriate use of assessment.

2. Demonstrate skill in using assessment data to make placement, develop curriculum, and make academic/social evaluation decisions.

3. Understand the importance of the teacher’s role in the team process for the referral, assessment, evaluation, and delivery of services to exceptional learners.

4. Examine and learn from a global perspective the role and purpose of classroom assessment.

5. Understand the use of measurement, assessment, and evaluation in the teaching-learning process.

i. Understand and apply the principles of measurement and assessment.

ii. Generate learning objectives and outcomes appropriate for the cognitive, affective, and psychomotor domains of learning and consistent with appropriate grade level indicators.

iii. Create traditional as well as alternative, authentic, or portfolio means for judging complex performance in areas such as psychomotor activity, artistic production, and socio-emotional behavior.

iv. Create, administer, and interpret traditional and alternative classroom assessment instruments appropriate for use with students. Evaluate the quality of tests as well as use self-reflection and peer evaluation to improve assessment, evaluation, and goal attainment.

v. Describe, compute, analyze, and interpret quantitative assessment results using simple statistical measures.

vi. Develop skills for determining, communicating, and reporting comprehensive learner progress.

In addition, students will be expected to meet or exceed the proficient level for the assessment standard in the Ohio Educator Standards (http://esb.ode.state.oh.us/communications/standards.aspx)
Standard #3: Assessment

Teachers understand and use varied assessments to inform instruction, evaluate and ensure student learning.

Narrative Summary:

The professional imperative of teachers is to maximize student learning and eliminate gaps between students’ potential and their performance. Toward that end, the relationship between instruction and assessment is purposeful, interdependent and recursive. Effective teachers are assessment-literate. They use multiple assessments to learn about their students, to plan and adjust instruction and to evaluate student learning. Teachers have sufficient knowledge and skills in probability and statistics to use a variety of assessment data to plan effectively for all students. Teachers use formal and informal assessment data to determine the incremental development of students based on the Ohio academic content standards. Teachers encourage students to critically examine their own work and foster their students’ ability to become knowledgeable of how they learn. Teachers provide students and parents with formative assessment results and provide them with strategies to improve student learning. 

Elements:

3.1 Teachers are knowledgeable about assessment types, their purposes and the data they generate.

3.2 Teachers select, develop and use a variety of diagnostic, formative and summative assessments.

3.3 Teachers analyze data to monitor student progress and learning, and to plan, differentiate and modify instruction.

3.4 Teachers collaborate and communicate student progress with students, parents and colleagues.

3.5 Teachers involve learners in self-assessment and goal setting to address gaps between performance and potential.  

	Standard #3 Elements
	Indicators

	
	Proficient
	
	Distinguished

	3.1 Teachers are knowledgeable about assessment types, their purposes and the data they generate.


	a) Teachers demonstrate an understanding that assessment is a means of evaluating and supporting student learning. 

b) Teachers demonstrate an understanding of the characteristics, uses and limitations (advantages and disadvantages) of various types of diagnostic, formative and summative assessments.
	
	e) Teachers serve as building and district leaders in establishing and evaluating district and state assessment programs.

	3.2 Teachers select, develop and use a variety of diagnostic, formative and summative assessments.


	a)
Teachers align classroom assessments with curriculum and instruction. (Cotton, 1999)

b)
Teachers use a variety of formal and informal assessment techniques to collect evidence of students’ knowledge and skills.
	
	e) Teachers work with other educators to design and revise assessment policies and procedures as appropriate.

f)   Teachers enhance other educators’ knowledge of best practices in assessment.



	3.3
Teachers analyze data to monitor student progress and learning, and to plan, differentiate and modify instruction.
	a)
Teachers utilize assessment data to identify students’ strengths and needs, and modify instruction.

b)
Teachers monitor student progress toward achievement of school and district curriculum priorities and the Ohio academic content standards. 

c) Teachers maintain accurate and complete assessment records as needed for data-based decision making.


	
	g) Teachers promote the use of student data to inform curriculum design.

h) Teachers promote the use of student data to implement targeted strategies for instruction.

	3.4 Teachers collaborate and communicate student progress with students, parents and colleagues.


	a) Teachers define assessment criteria and standards and relate these to students. 

b) Teachers provide substantive, specific and timely feedback of student progress to students, parents and other school personnel while maintaining confidentiality. 


	
	e) Teachers lead collaborative efforts to create common assessments among grade-level and/or content-area teachers, and share assessment results with colleagues to collaboratively plan instruction that will best meet individual student needs. 



	3.5 Teachers involve learners in self-assessment and goal setting to address gaps between performance and potential.
	a) Teachers model the use of self-assessment and goal-setting.

b) Teachers provide students with opportunities to assess and articulate the knowledge and skills they have gained.
	
	e) Teachers create a learning environment in which students develop their own self-improvement plans and measure their own progress.

f) Teachers improve colleagues’ abilities to facilitate student self-assessment and goal setting.




Required Text:

Witte, R. (2012). Classroom Assessment for Teachers. New York: McGraw-Hill. 
Resources:


Classroom Assessment Resource Center (http://assess.raywitte.com/)

Academic Dishonesty:

Please refer to the Student Handbook for Miami University for all details regarding academic dishonesty. Note in particular that downloading any website information and using any portions without proper citing is considered plagiarism and will result in charges of Academic Dishonesty. If a student plagiarizes any work swift and decisive action will be taken.
Attendance & Participation:

Attendance is essential. This is for several reasons. First, we only have thirty classes in which to cover an extensive amount of information. Moreover, the experience in engaging with other learners and a healthy exchange of ideas and viewpoints in your pre-service education is an important prerequisite to building skills in developing professional relationships as a teacher. Second, as a pre-service teacher you need to begin to model the behaviors you will be expected to exhibit as a teacher. Third, you will be working with your classmates in specific ways and your team members need you to be present for project discussion and/or completion. Fourth, you will be preparing in class for your field experiences (e.g., student teaching), which bridges your life as a college student with your life as a teaching professional. Regarding an unavoidable absence, only a personal and/or medical emergency will be considered as an acceptable excuse and this must be confirmed and approved. If a student has more than two unexcused absences, a mandatory meeting with the instructor will take place and the student must arrange the meeting. 
Students are expected to have read the assigned text material and to have completed the relevant assignments before attending class. Assignments are due at the beginning of class on the days indicated in the schedule. Late assignments may, or may not, be accepted by the instructor. If accepted, only partial credit will be given. 

Special Learning Needs:

If you have an identified disability and are eligible to receive academic accommodations, bring your documentation and see me as soon as possible. 

Mission/Conceptual Framework of Miami University’s Educator Preparation Unit

Mission and Conceptual Framework of Miami University (as a unit) that prepares school personnel: The School of Education, Health & Society (EHS) community of collaborative practitioners, while committed to fulfilling Miami University’s mission, endeavors to prepare caring, competent, and transformative educators by infusing skills, knowledge, and dispositions that promote the highest caliber teacher education and allied professional programs, professional development opportunities for educators and other professionals, and graduate degree programs. As a unit, we adopted 14 principles…which…set the foundation for our five institutional standards (IS) which are at the heart of our conceptual framework and our philosophical beliefs that our caring, competent transformative educators should be learner-focused (IS-I.), collaborative (IS-II.), discipline-grounded and integrative (IS-III.), socially responsive and responsible (IS-IV.), and reflective and inquiry-oriented (IS-V.)
Dispositions are your professional and ethical behaviors related to teaching and include expectations for both your performance in the college classroom and in the field. You are expected to exhibit proper attitudes toward students, colleagues, school/university personnel, show respect toward others, meet all professional dress and demeanor expectations, etc. For further information on professional dispositions and the dispositions process visit http://www.units.muohio.edu/eap/students/dispositon.htm
Evaluation:

All class assignments and exams will be assigned a point value. Your grade will be based on the total number of points you earn. 

The following grading scale/pt. system will be used:

A+
97-100 (291)

C+
77-79 (231)
A
94-96 (282)

C
74-76 (222)
A-
90-93 (270)

C-
70-73 (210)

B+
87-89 (261)

D+
67-69 (201)

B
84-86 (252)

D
64-66 (192)

B-
80-83 (240)

D-
60-63 (180)




F
59-

Please note: Students are welcome to seek assistance at any time throughout the semester; however, it is your responsibility to contact me for assistance. DO NOT WAIT until the semester is almost over for help. No additional work will be assigned to improve your grade.

Course Activities & Point Values 
Project


    Point Value
Field Assignment #1

40

Field Assignment #2

72
Lesson Plan (SA)

  5
Lesson Plan (PA)

  5
Lesson Plan (CR)

20
Test #1



50

Final



70

Assessment Reflection
15
Case Study


23
Total


          300

Course Schedule and Assignments

Date


Topic












August 27 &

Class theme: The Importance and Utility of Assessment for a 
29
Teacher (Local, National, & International)
Introductions & Review of Syllabus, Role of Classroom Assessment in Teaching & Learning, Assessment & Accountability, Ethical Guidelines, Professional Standards 

Assignment: read/discuss Witte Chapter 1

September 3 &
Class theme: Assessment as Structure and Process  

5
(Academic Core Content Standards & National Content Standards)

Academic Content Standards, Instruction-Learning-Assessment Model

Assignment: bring in your state/national standards; read/discuss Witte Chapters 2 & 3 

September 10&12
Class theme: Reliability and Validity for the Classroom Teacher
Validity and Reliability as they relate to assessment, Best Practices in Classroom Assessment

Assignment: read/discuss Witte Chapter 4
September 17&19
Class theme: Classroom Assessment: What Can It Look Like? A Talk with Teachers (National & International)
Teachers from the US, China, England & Australia provide information on the use of assessment in their classrooms (video clips from the Classroom Assessment Resource Center); Formative Assessment or Assessment “for” Learning, Summative Assessment or Assessment “of” Learning, Assessment Techniques, Embedding Assessments into Instruction

Assignment: read/discuss Witte Chapter 5; every student must bring in a lesson plan they designed or a current lesson plan from another class for this in-class exercise (self-assessment)
September 24&26
Class theme: Progress Monitoring and Self-Assessment & Learning Outcomes (What Do You Want Your Students to be Able to Do?)


The Missing Piece in Classroom Assessment, Self-Assessment Techniques, Student as Progress Manager, Identifying Learning Outcomes, Missouri Approach, Informing Learners of Their Destination, Accountability of Learner Progress

Assignments: The reflection paper, comparing and contrasting the use of assessment from the international teacher videos is due. read/discuss Witte Chapter 7; every student must bring in the lesson plan that they brought into class the week before (peer-assessment)
October 1 & 3
Class theme: Summative Assessment Measures and Procedures in the Classroom

Test and Evaluation Formats, Assembling Classroom Tests, Selection and Supply Items, Developing a “Good” Test, Test Scoring and Results, Table of Specifications and Bloom’s Taxonomy

Assignment: read/discuss Witte Chapter 8; every student must bring in the lesson plan that they brought into class the week before (professional-assessment).



October 8 & 10
Class theme: Performance-Based Assessments in the Classroom 


What Are Performance Assessments? Developing Performance Assessments, Types (anecdotal records, checklists, rating scales, rubrics, portfolios, validity and reliability issues).

Assignment: Witte Chapters 6
October 15

Midterm Summative Exam

October 17 & 22
Class theme: Basic Statistics for the Classroom Teacher
Basic Statistics and Measurement Procedures, Understanding Test Scores; Field Assignment #1 due



Assignment: read/discuss Witte Chapter 10

October 24 & 29
Class theme: Grading and Evaluation of Student Work

The “Art” of Grading, Evaluation, Common Types of Grading, Electronic Grade Books, Grading Procedures for Special Needs or ELL Students 


Assignment: read/discuss Witte Chapter 9


October 31 & 
Class theme: Standardized Achievement Tests and High Stakes 

Nov 5 
Testing and Value-Added Models

Assignment: read/discuss Witte Chapter 11; Case Study 

Nov 7 & 12
Class theme: Academic Assessment of Special Needs Students/English Language Learners (ELL) 
Intervention-Based Practice in the Schools

Assignment: read Witte Chapters 12 & 13
Nov 14 & 19 
Class theme: Affective Assessment

Assignment: read/discuss Witte Chapter 14
Nov 21 & 26
Class theme: The Assessment Path in Your Future Classroom

Assignment: read/discuss Witte Chapter 15; Competency Review and Summary Assessment Activity, Exam Review & Course Evaluation; Field Assignment #2 due
Dec 3
Class theme: Development of a Classroom Assessment System
Dec 5
Class theme: Course Review/Preparation for Final
EXAM WEEK
December 9 - 13, Final exam, date and time TBA

*Syllabus and schedule of events subject to change at instructor’s discretion

Field Assignment #1: Evaluation of Field Classroom Assessment Practices

Your report for this assignment should be at least 10 double spaced pages (include the artifacts you collected as well).
1. Observe a teacher’s assessment practices. A half-day observation should be adequate. While observing, make sure you can answer the following question: How does s/he determine how well students are learning the material? Be sure to look for ALL types of assessment, including standardized tests, observations, checklists, rubrics, teacher-designed tests, portfolios, etc. Write up your observations in a 2-3 page (double spaced) summary.

2. Collect two artifacts from the teacher reflecting how s/he assesses students. These might include things like work samples, student projects, rubrics, teacher-designed tests, or standardized test profiles. Have the teacher remove any identifying information from the artifacts before showing them to you. These can be from any point in the school year. Write a 1-2 page (double-spaced) summary describing how the artifacts are used.

3. Design and conduct a mini-interview with this teacher regarding his/her assessment practices. Review all course material prior to writing your interview questions. Inquire about specific formal assessments given to students, informal assessments, teacher-designed tests, portfolios, self-assessment, and so forth. Ask about record keeping, intervention-based assessment, personal experience with multi-factored evaluations for students suspected of having disabilities, or English Language Learners (ELL), as well as communicating with parents regarding assessment results. In your interview, you want to get both information on the way the teacher assesses his/her students AND about his/her attitudes and perceptions about assessment. Write up your interview questions and the teacher’s responses (2-3 pages, double space between questions).

4. Write a conclusion (at least a 2 page double spaced summary) analyzing, synthesizing and evaluating the data that you collect in items 1-3 in a clear, cohesive manner (e.g., analyze the utility of the measures used by your teacher and address how well they relate to the material taught; discuss whether or not there is congruence between what the teacher says s/he does to assess and what you actually observe). Using what you have learned in class and read in your text, discuss what the teacher, school, and/or district does well. What could they do better? Be sure to use specific, concrete evidence to support your arguments. 

Report Format:

I. Observation of Cooperating Teacher’s Assessment Practice Summary

II. Two Assessment Artifacts Summary

III. Cooperating Teacher Assessment Interview Summary

IV. Field Assignment #1 Summary

Field Assignment #1 
Each summary should be organized; neat in appearance; and free of grammatical and/or typographical errors. If not, the lowest rating will automatically be awarded.

I. Observation of Cooperating Teacher’s Assessment Practice Summary

3 – Fully describes the assessment practices observed. Response is clearly and concisely written. Objective and professional reporting is demonstrated. (10 pts.)
2 – Describes the assessment practices but response does not provide needed clarity and detail. The response may also lack consistent objectivity and appropriate professional style. (8 pts.)
1 – Minimal description of the assessment practices observed. (6 pts.)
II. Two Assessment Artifacts Summary

3 – Full and complete description of the chosen artifacts is reported. The different types of assessment are described and clarity for each assessment is provided. Explanation of why they are used is included. Rationale for the selection is provided along with personal and professional viewpoint. (10 pts.)
2 – Description of chosen artifacts provided but limited in description and depth. Minimal explanation for usage in the instructional process is provided. Rationale for selection is included but information on personal/professional viewpoint is limited and/or poorly conceptualized and presented. (8 pts.)
1 – Incomplete description of the chosen artifacts. Poor explanation of usage is provided. Poor, or nonexistent, rationale for selection and/or poor, or nonexistent, personal and professional viewpoint is evidenced. (6 pts.)
III. Cooperating Teacher Assessment Interview

3 – More than ten questions designed to obtain information from the teacher in these specific areas are completed:

· Linkage of academic content standards and classroom assessment

· Formal assessments given to students in the classroom 
· Informal assessments given to student in the classroom

· Teacher designed tests in the classroom

· Portfolio usage

· Record keeping of student progress

· Intervention-based assessment

· Communicating assessment results to parents

· Teacher’s attitudes and perceptions regarding assessment

· Self-assessment

· Others?

A concise and integrative response to the teacher’s responses is provided. (10 pts.)
2 – The minimum of 8 questions is completed. An adequate response to the teacher’s responses is provided. (8 pts.)
1 – Five or less questions are completed in the interview, and a limited and/or poorly developed response to any of the teacher’s responses is provided. (6 pts.)
IV. Assessment Summary

3 – Information from I-III is synthesized and evaluated and reported in a clear, cohesive manner. Comprehensive review includes the evaluation of the assessment methods observed including the validity of the measures and their instruction-assessment integrity. Critical review of practices and suggestions on improvements, if any, is provided. (10 pts.)
2 – Information from I-III is summarized and reported but lacks a clear, integrated focus. Surface review of the assessment methods is provided including validity and instruction-assessment integrity issues. A cursory review of practices is generated. Suggestions for improvements, if any, are limited and do not fully address the key issues surrounding the assessment process. (8 pts.)
1 – Information from I-III is provided but a limited and surface review is provided. Little, if any, critical review of the assessment methods is generated. Validity and instruction-assessment issues are not adequately addressed. Critical review of practices and suggestions on improvements, if any, is not provided or is insufficient. (6 pts.)
Field Assignment #2

Test/Rubric Project Rubric
(separate document)
	OHIO TEACHER

STANDARDS
	MIAMI UNIVERSITY

STANDARDS
	CEC

STANDARDS

	3.1
Knowledgeable about assessment types, purposes, and resulting data
	4i.
Monitors and assesses learning in using a variety of means (e.g. observation, questioning techniques, tests, demonstrations, etc.).


	8       The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.


	3.2

Select, develop, and use variety of assessments
	4e.
Monitors students’ understanding of content through a variety of means, providing feedback to students to assist learning and adjusting activities as the situation merits.

4i.
Monitors and assesses learning in using a variety of means (e.g. observation, questioning techniques, tests, demonstrations, etc.).


	1       The teacher understands the central concepts, tools of inquiry, structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.
8       The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.


	3.3

Analyze data to monitor student progress, & to plan, differentiate, & modify instruction
	1c.
Makes content knowledge comprehensible to students.

2b.
Demonstrates an appreciation and understanding of exceptionalities.

4e.
Monitors students’ understanding of content through a variety of means, providing feedback to students to assist learning and adjusting activities as the situation merits.

4g.
Creates or selects evaluation strategies that are appropriate for the students and that are aligned with the goals of the lesson.

4h.
Demonstrates a sense of efficacy by modifying instruction in response to student feedback and performance.

5e.
Reflects on the extent to which learning goals were met.


	4       The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.
8       The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.


	3.4

Collaborate and communicate student progress with students, parents, & colleagues


	4e.
Monitors students’ understanding of content through a variety of means, providing feedback to students to assist learning and adjusting activities as the situation merits.

5f.
Builds professional relationships with colleagues to share learning insights and to coordinate learning activities for students.

5g.
Communicates with parents, guardians, and other colleagues about student learning.


	8       The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.
10     The teacher fosters relationships with school colleagues, families, and agencies in the larger community to support students’ learning and well-being.


	3.5
Involve learners in self-assessment & goal setting
	4i.
Monitors and assesses learning in using a variety of means (e.g. observation, questioning techniques, tests, demonstrations, etc.).


	4       The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.
5       The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction,k active engagement in learning, and self-motivation.



Mission/Conceptual Framework of Miami University’s Educator Preparation Unit

Conceptual Framework:  As the Education Unit of the School of Education, Health and Society (EHS), our philosophy and purpose are grounded in the core values that have been identified by EHS. We believe that educator preparation must be an “holistic, integrated approach”; that candidates must be versed in diverse paradigms, practices, and disciplines.  With this philosophical base, our purpose as the EHS community of collaborative educators (the Education Unit) is committed to fulfilling the school’s mission to provide “dynamic and innovative programs” and endeavors to prepare caring, competent, and transformative educators.   These educators will “generate knowledge, educate, serve, and promote wellbeing in diverse and global settings through ethical, democratic practices” and will impact student learning in the schools of today and tomorrow.  Caring, competent, and transformative educators are those who have the tools to serve as agents for positive change in the world and hold the unique responsibility of preparing young people for citizenship in a democracy.  We use our unit standards to hold candidates accountable for becoming caring, competent, and transformative educators who are well-grounded in the liberal education, content knowledge, and professional knowledge (standard 1), appreciate and understand diverse learners, environments, and organizations (standard 2), demonstrate sensitivity to learning contexts and environments (standard 3), demonstrate skill in planning, implementation, and evaluation (standard 4), and demonstrate professionalism (standard 5).
Dispositions:  
According to the National Council for the Accreditation of Teacher Education (NCATE), all candidates seeking licensure must meet all professional standards of practice as well as evidence proper dispositions within their chosen field. During their studies at Miami University all EAP licensure candidates will be held accountable to a disposition process described in the Miami University Disposition Checklist (Forms A and B) as described in the three attachments to this syllabus, along with an additional page that describes the steps for employing this process. As a candidate for licensure in the Special Education program you must demonstrate acceptable professional behavior in four key areas, which include your professional practice and professional conduct toward students, peers, professional colleagues, professors and other university staff, school administrators and staff, parents, and the general community. Some specifics regarding your professional practice are further described in documents available on the Special Education Program Blackboard site on pages identified as Identifying and Dealing with Disruptive Behavior in the Classroom and Disposition Checklist documents: Form A, Form B, and Instructions.
PAGE  
1

